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Q & A (Password Speaking test)

There are five simple questions to answer in section 2. Test-takers have 20 seconds to answer each question.

Individual long-turn task (IELTS)

Where do you live?

- Describe a memorable event in your life.
Answer. //ive in London next to Hyde Park. y

You should say:

when the event took place
where the event took place
what happened exactly

What is the weather like today? and explain why this event was memorable to you.

Answer. /t's warm and sunny.
y You will have to talk about the topic for 1 to 2 minutes.

You have one minute to think about what you're going to say.

You can make some notes to help you if you wish.




Prepared monologue with Q&A (Trinity ISE Speaking &
Listening)

TRINITY

COLLEGE LONDOM

Integrated Skills in English Topic Form —
ISE Foundation

—What we did and saw __ _The activity | enjoyed

___the most

Title of topic:

My school trip to Paris

wWhat we're going to.do___ Some differences between

Lnextyear Parisand mycity

The information on this form must be presented to the examiner during the exam.

Pleaze note, candidates do not have o use the Trinity topic form, they can make their own with
fouwr points for discussion.

Voicemail task (Oxford Test of English)

OXFORD

VP RSITY PRESS ¢ Back to main menu Speaking Part 2 -

-
* Speaking Part2 @ ©

Voicemail 2

You are going to reply to a voicemail message. First read and listen to the task and
decide what you want to say.

You have 40 seconds to leave your voicemail. Start speaking when you hear the
tone.

Listen to the message from your friend about a free course she has won as a prize.
Then, leave a voicemail message for your friend. In your message, you should:
 congratulate your friend

« ask some questions about the course

« say what you think your friend should do.

Now listen to the message.

You now have 20 seconds to think about what you want to say.




Picture comparison task (Cambridge YLE Movers)

Look at these pictures. They look the same, but some
things are different. Here, there are three trees, but
here there are two trees. What are the different
things can you see?

Multiple picture narration task (Cambridge YLE Movers)

These pictures show a story. It’s called ‘a clever dog’.
Look at the pictures first. Holly and John are playing

table tennis in the garden. The baby and the dog are
there too. Mum is saying, ‘Please watch the baby for
me’. Now you tell the story.




Listen & Repeat task (PTE Academic)

After listening to a recording of a sentence, repeat the sentence.

Repeat sentence

You will hear a sentence. Please repeat the senfence exactly as you hear it. You will hear the sentence only once.

Retelling task (PTE Academic)

Audio Player

After listening to or watching a lecture, re-tell the lecture in your own words.

@ -
N- You will hear an Interview. After listening to the interview, In 10 seconds, please speak Into the micrephone and retell what you have just heard
from the lecture in your own words. You will have 40 seconds to give your response.

[ Most teaching staff make their lectt I ——

A dem

I 000/ 0048 =
10f3 ® 00:10 / 09:00 i
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@ Remaining in the oceans
@ Caught and consumed by humans




Info gap task (Cambridge YLE Flyers)

George and Holly have new pets. | don’t know anything
about Gorge’s pet, but you do. So I’'m going to ask you some
guestions.

What animal does George have? / What’s Gorge’s pets’
name? / When did George get his pet? /Is it quiet or
noisy? / What colour is it?
Now you don’t know anything about Holly’s pet. So, you ask
me some questions.

George’s pet Holly’s pet
'Name _ Socks —— Name > ]
What animal puppy What animal ?
Colour black Colour ?
When / get lost weekend When / get ?
Quiet / noisy noisy  Quiet / noisy ?

Paired discussion task (Cambridge B2 First)

Happiness task (5 minutes

Here are some of the things in life which can affect our happiness.
1. Talk to each other about how important these things are for a happy life.
2. Decide which two are the most important.
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Read-aloud
(e.g. TOEFL Jr)

Listen & repeat
(e.g. PTE Academic)

Retelling with written or audio
iInput
(e.g. Versant)

Single picture description /
Name pictures (e.g. Uruguay
Plan Ceibal Speaking Test)

Picture comparison/ spot the
differences (e.g. Cambridge
Young Learners English Test)

Multiple picture
narration/description
(e.g. TOEIC Bridge)

Information gap
(e.g. Michigan Young Learners
English Test)

Q&A - short /long
(e.g. IELTS)

Monologue
(e.g. Aptis Speaking Test)

Voicemail
(e.g. Oxford Test of English)

Prepared monologue with
Q&A (e.g. Trinity Integrated
Skills in English)

Role-play with examiner
(e.g. ACTFL Oral Proficiency
Interview)

Discussion with peer(s) (e.g.
General English Proficiency
Test, Taiwan)

Discussion with peer(s) and
examiner (e.g. Cambridge
General English Test)

Integrated Listening
(& Reading) into Speaking
(e.g. TOEFL)

Modified from Nakatsuhara & Koizumi (2022)
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(van Leir,1989;Young & Milanovic,1992; Young,1995; Kormos, 1999)
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Conceptualisation ({J%Z5EZ > ?)

_EE_

Grammatical Encoding (& 9 WL D &% - ik ?)

Phonological Encoding (BEFE#% - 1BE&?)

Phonetic Encoding (£ 53> THZHT ?)

[Articulation: F&E]

R

(Levelt 1989; Field 2011)

Self-Monitoring (FFEITE>T3 ?)
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Savignon (1983: 8-9)

> 4TI R MORTEERLTAE

RIT Y ERY Z1FY £IF % (co-construction
of interaction)
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ZE % (a shared achievement)




Interaction

Interaction
activities
|

Interaction
strategies

Oral
interaction

Owerall oral
interaction

Understanding
an interlocutor

|
Conversation

Informal discussion

Formal discussion

|
oal-oriented
co-operation
|
(Obtaining goods
and services
i

Information exchange

Interviewing and
being interviewed

Using

telecommunications

|
Written
interaction

Overall written
interaction

i
Correspondence

Motes, messages
and forms

Online
interaction

Online conversation -
and discussion Turntaking
i i
Goal-oriented online
transactions and Co-operating
collaboration

Asking for clanfication

Production activities

Owerall oral
production

Sustained monologue:
describing expenience

Sustained monologue:
giving information

Sustained monologue:
putting a case

Public announcements

Addressing audiences

Owerall written

production

Creative writing

Reports and essays

Compensating

Monitoring
and repair

Council of Europe (2020) CEFR(=2 — R v /X




SPEAKING: Band Descriptors (public version)

Lexical resource Grammatical range and accuracy Pronunciation

speaks fluently with only rare repetition or self-correction;  + uses vocabulary with full flexibility and precision in all » uses a full range of structures naturally and appropriately = uses a full range of pronunciation features with precision
« any hesitation is content-related rather than to find words topics '
or grammar * uses idiomatic language naturally anc 1 1 1 1 lures throughout
« speaks coherently with fully appropriatr ~rhneivn fantirne Cambrldge B2 FIrSt Speaklng ratlng Scale
+ develops topics fully and appropriately
I igﬁiﬁiﬂﬁeﬁﬁg;gﬁg :g‘{gﬁ;ﬁ;'ﬁgﬁl‘gﬁx B2 Grammar and Vocabulary Discourse Management Pronunciation Interactive Communication
rarely to search for language Z o A i
- develops lopics coherently and approp 2 Shows a good.degree of Is intelligible. ImtlatesAand re;pgnds
of a range of simple and Intonation is appropriate. appropriately, linking
7. speaks al lngth withoutnoficeable eff complex grammatical fc COLLEG e aiis contributions to those of
+ may demonstrate language-related het Uses a range of appropric 1SE T Speaiilnq and ||sten|nq rating scale
some repetition and/or self-correction
+ usesa rar_lglefof connectives and disco vocabulary to glve and &
?Omiﬂe?bmty P ————— views on a wide range of ( geore Communicative Interactive listening Language control Delivery
6  « iswiling to speak at length, though me topi effectiveness i R Intelligibilit
. - - OpICS. Comprehension and ange g Yy
L'E;Eﬂgﬁ 'o oceasional repeffion, sel Task fulfilment relevant response ; Accuracy/precision Lexical stress/intonation
. uses arange Of Connectwes and disco i\*ppro+prhi.acy of contributions I;evel if ur:de:Standlr‘g Effects of inaccuracies Eil;len*cy o
ﬂl oot alano fal~Y=Yad rato ot oyaminer Qcis on o lston r
o EABGRRY - FHEEENEUINIE. EAL EEI’JG)TX FEDA., TR
5y o A o o
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& I\ - Al < S o //\I
-~ Vadax
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—
4 e+ ca -~ —
« ¢ Standardised ’C(i BRY =flAEHLETHY =L ALZT F
tandardised tests | L \a Y 7
o
DIRR TG AN—=LI=Y, TALDEEEZEDH S
- *% d‘{ J ﬁ % / ~— hdard
*s
.o SINUWS a gUUU UTEITT UT{ appropriately nearing TEXTS (O dedl WitlT toprcsat prioTreres
+ has limited ability to link simple senten . . . s :
- gives only simple responses and is fre¢ simple grammatical form Maintains and develops the Interprets examiner’s aims this level _ ‘ Uses focal stress and
convey basic message interaction appropriately and viewpoints accurately Shows a reIatwer high intonation appropriately
- Uses a range of appropri: (eg expanding and Makes prompt and relevant level of grammatical Generally speaks promptly
2 * ‘p‘:-a.uses \engthlly_pefore most words TR L TG e oo developing ideas. and response accuracy and lexical and fluently — occasionally



http://www.trinitycollege.co.uk/

Computer-delivered speakmg tests C M
O 2= —>3vEnldAins? 1=

. Uc\:U%'_’T%):l/X NZAZEN SRR K\\%Ofifﬁﬁ_%ﬁ\ (e.g. Galaczi & Taylor, 2018)
= O3 a1/ —3 3 »DAuthenticityz & 2 X > THIET 5D (e.g. May, 2018)

VTFIvZICBIIBRRE—XV ST R MNOERE

LANGUAGE ASSESSMENT QUARTERLY R
outledge
2021, VOL. 18, NO. 1, 1-5
https://doi.org/10.1080/15434303.2020.1866576 é Taylor & Francis Group LAY language
LANGUAGE ‘ M) Check for updates )‘/ il]::(ljl:.:;;;‘ Qs
Test Review TESTING e ‘ Rty
T An Overview of COVID-19’s Impact on English Language
guag ng
Test review: Current options © The Author(9 2020 | University Admissions and Placement Tests
° Article reuse guidelines:
in a:_-'1°me 'a"g“?ge S e Gary J. Ockey
pro |.C|en<5y tests for 'oumak'sagewbémsngg lowa State University, Ames, lowa, USA
making high-stakes |
decisions
LANGUAGE ASSESSMENT IN EDUCATION: PRINCIPLES, POLICY & PRACTICE
TESTING 2021, VOL. 28, NO. 4, 343-349 TR(I)UJJEd_gGe
. — https://doi.org/10.1080/0969594X.2021.2004530 aylorsckrands.sroup.
Daniel R. Isbell
University of Hawai‘i at Manoa, USA
EDITO RIAL ") Check for updates |

Benjamin Kremmel
SRS A IR AR Use of innovative technology in oral language assessment

Z1
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@ inteLLA: Intelligent Language Leamning Assistant [Reimagine Education Award 2021 BRONZE]
.
» —\‘ — l - I
()

'M';-Qi W*ni de'very - What to expect on exam day
COl LEGE LONDO

InteLLA effectively

your oral proficiency

by adaptively changing questlons
to elicit speech samples

Play (k)

= & Youlube S) I3 > M ®

GPT-3: Two Als talk about becoming human
https://www.youtube.com/watch?v=jz78fSnBGO0s

Trinity ISE Online e
https://www.trinitycollege.it/inglese/esami-in- d) virtual reality (VR) & 2 IE;\I < -H-’f g nt.sen“ -direct

videoconferenza/

https://www.teai-waseda.jp/assessment/

< Back to main menu Speaking Part 2 v . Aa <

augmented reallty (AR) rygTTT——

Voicemail 2

You are going to reply to a voicemail message. First read and listen to the task and
decide what you want to say.

You have 40 seconds to leave your voicemail. Start speaking when you hear the
tone.

Listen to the message from your friend about a free course she has won as a prize.
Then, leave a voicemail message for your friend. In your message, you should:
« congratulate your friend

« ask some questions about the course

« say what you think your friend should do.

Now listen to the message.

1 |t S'a fU n wa y You now have 20 seconds to think about what you want to say.

‘“‘~og

Oxford Test of English
https://fdslive.oup.com/www.oup.com/elt/general
content/global/ote/demo-
v3/#/exercise/speaking/2/1

Mondly AR
(Ockey et al. 2017) https://www.youtube.com/watch?v=9P0t9J122y8



https://www.teai-waseda.jp/assessment/
https://www.youtube.com/watch?v=jz78fSnBG0s
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TAMNDZEMZRIET HT-HD
Weir (2005) DI #t SR M2 A4 |

(Socio-cognitive Framework)

p— ]
B ol S o
s 2 (=4 =N « Weir, C. J. (2005). Language testing and validation:
' ot An evidence-based approach. Palgrave Macmillan.
. e Taylor, L. (ed.) (2011). Examining speaking,
B = Cambridge University Press.
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AA7ICEET 5 &4
SCORING VALIDITY
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[t SRR A 1D ELFE

» RBREBORAZFINLGTACADHEONELTIRA TN T, FRIVZITOHDE
EE%FH’&%WHJEEEE’JIE%&L\OJ:U*i%ﬂ%%%tbﬂ&ifl,\é (CEFRDEZ A &
/\L) (o]

» IL—LT—JF1 DDTACD=OICEZE LD NZEEROH L= DiE N7
JO0—F&RLTIND, HRRALGEZLAMHDERERNE D LSIZHEE - ZHIZE
NSOTLEMNZETHELITLS,

s KT ELGRESNSER(EDEZNEDEZRIZEZEZTEZLM)ETRLTEY.,
FFfEl L EMs TTAERN TS,

» TAMERBD IR 6 D ELFE TE B EEIEDITHh NS X Econtext validity & cognitive
validity &, TAMER D & F 1 ZHEEE S5 T8 ADscoring validity, consequential
validity, criterion-related validityh 5 B Y 3L D,
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TEAPRE—X 25T AN OH (4D DBAF - F 41 RFFT : 2010-2014)
© XBEAE TEAP

Toul ol Dmglak loor ke pdems Popssss

RBRHEANANERTE | ggae L ata—T—hb0 | BREORETL I,

H (n=24); O’Sullivan et al. e e i
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IN—F 3 IN—F 4
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Corresponding rating

category

Parts of the test

applied
1,2,3,4

across all parts of the test

a. Grammatical range Complexity units o
and accuracy Number of words per AS-unit 1,2,3,4
Accuracy Percentage of error-free AS-units i 1,2, 3,4
Lexical frequency coverage (K1+ K2 12134
b. Lexical range and Range words) _ o
accuracy Academic Word List coverage 1,2,3,4
Accuracy (Lexical accuracy was not measured in this analysis)
Number of unfilled pauses (utterance 1234
Hesitation initial) per 50 words Ve
“Total pause time as a percentage of 3
¢. Fluency speaking time
: - Ratio of repair, false starts, and
Disfluency rsepetitinn to ASI-junits_ 1, 2’_ 3.4
peechrate in Part3 3
Temporal Articulation rate in Part 3 3
Number of words pronounced with
d. Pronunciation L1 influence noticeable L1 influence (katakana-like) 1,2,3,4
as percentage of total words produced
Length of
response Average words per response 1,4
. Number of extra Number of separate questions asked
:hggﬁrvaeﬂlec;gal questions that were not on requllred list in Part 2 2
Back- -
- Number of instances of back-
channelling and - : 2
comments channelling and comments in Part 2
Length offlong Total number of words produced in Part 3
turn 3
f. Others — the amount of Total amount of production across all 12134
talk Total production _garts of the test, measured in words P
P otal number of AS-units produced 12134

32
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(505&(2H175)

1.007

907

807

707

607

95% CI F_Pause_time_pc

207

107

007

1

95% CI F_ratio_disf

Level

Nakatsuhara, F. (2014). A Research Report on the Development of the Test of English for Academic Purposes (TEAP) Speaking Test for Japanese University
Entrants — Study 1 & Study 2. www.eiken.or.jp/teap/group/pdf/teap speaking reportl.pdf

1

2

3

(AS1=

DI LT)

2.007

1.807

1.607

1407

1.207

1.00

807

407

.20

.00

2

3

95% CI F_articulation_rate

ArticulationM AE—FK

F—1

2 3

Nakatsuhara, F., Joyce, D., & Fouts, T. (2014). A Research Report on the Development of the Test of English for Academic Purposes (TEAP) Speaking Test for

Japanese University Entrants — Study 3 & Study 4. www.eiken.or.jp/teap/group/pdf/teap speaking report2.pdf
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TALDBEBRNR: TAFDEIR-FEIC5Z 57

ROTAT A TATEFERTIR

e TEARIZEBOSLWWTAMNCHTEICOV AN IMERIAZEIFITELRL, BELRL,
OVARSORDEBRRIZE>TEEN TGN EWNFLZLMa MEE LTS D
(construct under representation) EMEIFIEWDIFELMIT AN EENTLEIH
(construct-irrelevant variance), £=IXZDMEADZEMNEETLEI MBI, |
(Messick, 1989, p.36)

« [ZDZODHEEEMFLAIRGELT CEN. ROTATEERNEERT DIZFRT
&1 (Messick, 1996)
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AdRABE. ZDOFT R MHTIRWZHICEER EESRE
;lz@?»;jj 1‘””7&1_5523'50)(;71_1@’6)]73/%@]7&173
DECKDFNEFRFRIOBEEZLLERT D &,
RINRZFEDT AN Z2BAUBRNWEXRFITULDR
A TRV, EHIBFT DDTIERNT U X DD,

Hughes (2003, p.56)Testing for Language Teachers
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TANDEE O
HEICBLY;
RhBEEA

HES s

(Cheng, 2005; Green, 2007; Hughes, 2003; Wall 2005)

» REZRELEVRNZETANHIE:T

ALER—FIDIGE THDEEREADER
ggb\fi Y& <{A—N—F59TLTNBHIEN

- EEMLETAMESICL
 Criterion-referenced TARZE{ESC ¢
o MBILL. FLTFARIN DN GG TS

11O &

. FRMUEELEEICBMEh TS IE
¢ FRNTORWBAELEEZ SN TNDS

&

¢ FRRTORUAELLY, LMLRE A A A

THAEZBZLNTLNSZE

o« HEMIZHBIZITICE; HLLWTRRDaY

TOANCTH R, BEBIREDMEICD
WTHEE L —=2 T T 5D DT AR

. BYLEEHMOYHR—RE, EHTITDONS
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PYEYZTDRENZTESICOTHRIS ? )Y —ANGELTLCBT>TENSD ?

H&EEEF'HEIJ%#S&E BBV 74— LZrHEET H=OICIE. TAMIEHLHZETDA
— ORIV —DEBNKRE, TDE—SDHE,
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Eliciting pragmatic and interactional
competence in semi-direct speaking
tests

GBI S B BES) E Y EY DEES) FO0—T J%4CBT T

A

§’/ EH S

Nakatsuhara, F., May, L., Inoue, C., Willcox-Ficzere, E., Westbrook, C., & Spiby, R. (2021).
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(e.g. Nakatsuhara, May, Lam & Galaczi, 2018; Willcox-Ficzere, 2019)

= FRE:
— AuthenticZaAVTOARMEETA A A—UTEHEZ S

— TEZIRLIZZARTIZANS (“Sorry | didn’t get the last point. Can you say
that again, perhaps usmg dlfferent words or giving an example?”)

o ZERAE: B, BZ C
o B—TIRDTORTYRLARNIL =B2 (AT YFEEE =B1)

» (LSRR A 1DTTL—rEE =T AMERDOERL

(e.g. Weir, 2005; O’Sullivan et al., 2020)
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TEST | Aptis Research Pilot Test

COMPONENT Speaking Task IC (a)/(b)

Skills focus The task is designed to tap into four features of IC: responding to a partner, negotiating towards a joint
outcome, interactive listening and negotiating meaning. More specifically, the task measures candidates’
ability to:

e disagree and put forward a different point of view effectively and provide justification
o effectively link their own contribution to the partner’s
e work towards a decision by trying to persuade the partner
e acknowledge partner’s views
e demonstrate they have been listening carefully/attentively through responding appropriately to the
partner’s idea
e be able to clarify/rephrase their points
Task level (CEFR) Al [ A2 [ B1 | B2 c1 2
Task description Candidates will first watch a video in which a conversational partner expresses views, and then will be

Skills focus

asked to express a differing opinion while appropriately responding to and persuading the partner, also
using interactive listening skills. Key words from the partner’s points as well as the points that the
candidates are required to make will appear on screen. After the completion of the response time, an

automated video clip will be played to ask a clarification question, to which the candidate will be required

ability to:

PYEYDERI DLk

Nature of information

Only concrete

Mostly concrete Fairly abstract Mainly abstract

Relevant domain Public Occupational Educational Personal
Topic From topic list for B2

Topic familiarity

Familiar

The task is designed to tap into four features of IC: responding to a partner, negotiating towards a joint
outcome, interactive listening and negotiating meaning. More specifically, the task measures candidates’

{ Unfamiliar

. *E%ODMEI R¥L., BHo-BRERENITIEZ
« BRDRFEEHEFOREICHENIZIDITS

- MEFFHEL.ERO—H%FRYT

- MHFEDODERIZIERFEZTRT

. *E%@'}"ff"‘ TIZ@EYIc IEI'&?’é-_t’EJ_L'Cu
« BRDRAVNEEWNMEAZ TN IKEBERE

ERZEIRAND

ERENTWREREZRED
A

T O tO CTarT Iy TePTITaS e CrreIr Porries

I o=l

| A ™ | ™

A M~ ~ "
to switch between aural and written input modes, written information on the screen should be of a Elaborating* Madifying/commenting* Reciprocating
supportive nature throughout the task. Justifying opinions Asking for opinions Deciding
Afte_r_the_ completi'on of the Tesponse tin_1e (i.e_. 75 se§onds), an automated video clip is played to ask a Comparing Persuading
clarlflcatlon.questlon, to which the candidate is required to respo_ndA _ : Speculating Asking for information

Video prompt A conversational partner’s talk: Between 140-160 words; No key information in the first 30 words; Start " y n
: A 4 4 : i S Staging Conversational repair
with some contextual information and then share two main points; The prompt to finish with ‘What do you — — -
think?” Describing Negotiation of meaning
There will be a standardised clarification request: “Sorry, | didn’t get the last point. Can you say that again, Summarising
perhaps using different words or giving an example?” Suggesting

|~ I

Length of written Two bullet points for a conversational partner’s views. Two bullet points for the candidate’s views.

prompt Each of the candidate’s bullet point is no longer than 12 words.

Lexical level K1 [ k2 [k3  [ka  Jks [ ke [k7  [ks [k9  [kio [ TBC
Most lexical items up to B1 according to the English Vocabulary Profile list

Grammatical range Most grammatical structures up to B1 according to the English Grammar Profile list

Content knowledge General Specific

Cultural specificity Neutral Specific

Rating scale for task

A task-specific holistic rating scale is used for the task. The rating scale is a 7-point scale from 0-6.
AB2-level performance is required to achieve score bands 3-4. A score of 5 or 6 is awarded for

performances beyond B2 level, with a 5 describing performance equivalent to a C1 level, and 6 for
performances at a C2 level. (Suggestions for descriptors and rating methods to be made after the

research)
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IC(a)

IC(a)
In this part, you will watch the video of your classmate Jan, who will

argue for the use of group presentations.
Jan will make 2 points in her talk.

After you watch Jan's talk, you will be given the 2 points that you're
going to make. You will have:

- 60 seconds to prepare your argument, and

- 75 seconds to speak.

Please talk to Jan in a way that shows that you understand Jan’s points,

and use the two points to try to persuade Jan to change her opinion.

After you have finished speaking, you will hear a question from Jan.
You will be given 30 seconds to answer the question.

In a classroom, Jan starts talking to you.

1v\a)

Use the two points to persuade Jan:

* Group presentations only work if all team members work
hard

* Probably unfair, if all team members receive the same score

Jan:
+ Teamwork skills
* Real-life

You now have 75 seconds to talk to Jan, using the two points.
Remember to show your understanding of her points.

Speaking time: |00:75

IC(a)
Use the two points to persuade Jan:
* Group presentations only work if all team members work
hard
* Probably unfair, if all team members receive the same score

1
|

Now Jan has a question for you.
You have 30 seconds to answer after the beep.




v

" X%ﬁ%@ l/&)l/&*“% ROFI—IRZRXT(Aptis Task )Zx2 —3 ADIERHE
TEE> 3 LX) (B], B2, C)

= Sequential & EEETHT: FArOEZOESERIL & (I—FT(V T DIELE
M 1BRDT— a3y T L EREEFvIZRIDER) 5T
— A2359023>DMovesD R iRKET (Bl HBEFOERADEHEZRT . cNHMHBLK
WNERFBRBZEFTRETEH 1 DHODRAU I FFH>TRFAEBERZFRARB)
— LNV DT BERICHREE

» J4—F I\ T7Ur—bDRRE#KE &AMV EE2—DT—I 5
il

44



B1 sample (C18) Task A- groupwork

Well, Jan.
| have understand your points.

You mean that (..) teamwork skills could help us (.) work together when we have a
presentation. And because (..) we are all friends, we could work together and (.) help

each other (..) during our work.

And it means that it could be (..) real life. Maybe we could learn more from others

But in my opinion,

group presentations only work if all team members work hard.

because when we have different points and, (er) (..) and discuss with, (.) with it (.) it
will (.) spend many time to (..) solve the problem

and probably unfair (.) if all team members receive the same score.

For example, one person work.

My last point is that it's probably unfair to everyone if all team members receive the

same score.

For example, someone just (..) do the simple work, but (.) he, (..) but he receive the

N RADBERZIRANLDZERE
EXS
HMFEOEREERADEHFZIRAD

MFEOERIADEEFZRND

HEODER2ANDEAEEZRRDS

N RFTDERZFBRLDERE
95

1DEHDRA U MEFE->TREE Rz
5%
1DEDORAUMZDWNTHZEZIFY
HLGHRRS
2DEDRAV N EFE>TRFERZ R
5%

2D B DRAMMZDWNNTHIEZEIFF-Y
HLGHRRS

REBEDRAIEFESI—ERRS
BREBEORAUNZDWNTHEZ TV

same score with someone who work harder. And, (..), or who (..) do all, most work. (..) <R3
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RRORNTHEODS A= — a3 T EHTWAI D BRIE =S T=, 93.8%
SEDHEHFORNBRZEBETLADIC. ETAMN(ETH)ZILOT=, 93.8%
BRAIIZHAEOLGRFDHFZHRGEIESEEIIAE BRIESZS, 89.6%

e Al

o O—TY7%isemi-direct speaking tasks TH. [POYEYUDBEITDER |IZTHAETETESE
LTEXRIL, ZDEENZFSIEH T ARIZENSD (5l : acknowledging an interlocutor’s
view, clarifying/exemplifying a point in order to resolve a breakdown in communication)

« ZERAEL FELELTVWAODZHREICREB TS HERL -, T EFB/ P IITHE L TL.
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Innovation in English Language
Education in Japan: Reforming
University Entrance Examinations

HATDEZHEDHE: XKFAFDYT4—A4LIZ[EIFTX
T— RN FE—[CTIREBHL TL5L), YIR—F=—XFH]
%)
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Nakatsuhara, F., Inoue, C., Nitta, R., Aoyama, T. (in press). Innovation in English Language
Education in Japan: Reforming University Entrance Examinations. Cambridge English Research
Notes. Forthcoming online publication.
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o [KREGHBRRENLEVATLAICRNVEEZEZSICE . BEANDIN —Z2 T - BM iR -

ILEHGEENMN L oMY ITHh NS EDWAZE | (Green, 2016, p.135)

o BB EZEDDICIEETORT—IHRILE—ADIAZ2 =7 —23VZEEITLETIL. TN

Z XTI AHETIEIAWAZE |(0’Sullivan, 2020)

o [ [EEBHAEBR)TIU—] EVOSEERX VTIU—DHAHENMMDRAT—OHRILF —IZHL.,
EAGTARD TRWTARM HGHONMRATHITS., ELVDEOIERINFRIIREL-ETILEIEE
LTLES, TNIE. ETORT—IOHRILEF—DT IIL—THRHALESEWLSEIEFIZHETHE, |

(Baker, 2020)

« THATHOEEZERMGFABREATRLEZETRITHATHAOZF
HIEMHEIDFEXZRRMICEHE. HE~DINL—=2F
- HEANDEMIBREITOIL T, AHADBENEMEBINRD
BDTIEILEL, WONMADLRYIZHELZDOINDZ—XFIEDHN
= | (Nakatsuhara, 2020)

Curriculum

Delivery

Assessment

Comprehensive Learning System

(0’Sullivan, 2020)
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54 seconds 29 seconds

\ A journalist is writing a article about people’s attitudes to technology and
" _/J\s — the mternet He wants to flnd out your opinion about technology and the internet.

He will ask you questions about:

oo * kK * Kk Kk K
« useful technology in daily life

\
p W " ’ Coiour | J¢ K K K | Kk Kk west technology
\

Co * K H * ok Kk ok K

;;;;;;; . soma?medla

+ onli gh
. dependmg on tec nology
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