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Abstract 

This paper describes the implementation of Academic Communication in the 
first year of the new 2024 English electives curriculum at Rikkyo University. 
Academic Communication is part of the Global Communication courses offered 
as the English language component of University-wide Liberal Arts Courses. By 
adopting the Content and Language Integrated Language (CLIL) approach, the 
course integrates content and language instruction, focusing on the development of 
academic skills in both oral and written communication. Thus, students are expected 
to simultaneously acquire procedural knowledge (i.e., content) and language through 
various forms of presentations, while drawing on factual and conceptual knowledge 
(i.e., content) from their own fields of study. Open to undergraduate students from 
all colleges, the course accommodates a diverse range of academic backgrounds. 
Students are encouraged to explore their specialised disciplines and collaborate on 
interdisciplinary academic research to propose comprehensive solutions to global 
issues in academic settings such as university seminars and conferences. This paper 
highlights examples of students’ interdisciplinary collaborative work of the course’s 
outcome, such as group posters, along with planning and reflective activities. 

Keywords: Academic skills, CLIL (Content and Language Integrated Learning), Liberal Arts, 
Interdisciplinary educational settings

Situating Academic Communication in the Content and Language 
Integrated Language (CLIL) Curriculum

This paper first describes where Academic Communication is theoretically and 
methodologically situated in our Content and Language Integrated Language (CLIL) curriculum 
at Rikkyo University (e.g., Mok, 2021; Peragine & Mattson, 2023; Ueno, 2024).

In response to “a need for the English language curriculum to be more closely integrated 
with education across the university” (Yamamoto & Nitta, 2021, p. 126), the three areas of 
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Global Communication, Global Studies and Global Career were developed as part of the 
curriculum reform that started in the academic year (AY) 2021. A total of 34 elective courses, 
including the Overseas Cultural Studies Course, of Global Communication, Global Career, 
and Global Studies were developed in the framework of CLIL, adopting an action-oriented 
approach where language learners or users are viewed as social agents, drawing on the Common 
European Framework of Reference for Languages (CEFR) (Yamamoto & Nitta, 2021).

This reform of the university-wide curriculum for undergraduate elective English 
language courses was finally completed in AY 2024 with the addition of a newly developed 
course titled Academic Communication in the strand of Global Communication.

During the AY 2023, the three authors of this paper collaboratively developed this 
new course to fulfil the objective of Global Communication to “further develop the academic 
language skills acquired in their mandatory first year courses” (Yamamoto & Nitta, 2021, 
p. 128). Thus, Academic Communication was uniquely designed by setting two major
pedagogical goals: (i) to provide opportunities for undergraduate students to experience
conducting academic research, aiming to familiarise themselves with the expectations and
standards of the academic fields and (ii) to facilitate the educational philosophy of Rikkyo
University, Liberal Arts, by encouraging students’ interdisciplinary learning through
collaborative work (Rikkyo University, n.d.). Therefore, the course can be novel and distinctive
among all elective courses since the contents (one of four components, or 4Cs, in the CLIL
approach) (Coyle, 2007) are likely to be extensively determined by enrolled students’ specialised
majors and then to be potentially varied in every class, in contrast with more “language-led”
courses (e.g., Reading for Pleasure in Global Communication) and “content-led” ones (e.g.,
CLIL Seminars: Tourism in Global Studies) (Yamamoto & Nitta, 2021, p. 130).

The following sections outline the course overview and illustrate examples of 
interdisciplinary collaborative activities and products in a class conducted by the first author 
in the fall semester of the AY 2024. The paper concludes with suggestions for future course 
development. 

The Overview of Academic Communication

In tertiary education in Japan, English language courses aiming to improve the academic 
skills of university students at both undergraduate and postgraduate levels are commonly 
tailored to specific academic disciplines. English for Academic Purposes (EAP) and English 
for Specific Purposes (ESP) are predominant terms to describe the approaches to language 
teaching targeting the academic or occupational needs of learners commonly in discipline-
specific educational settings (e.g., Anthony, 2018). Our newly designed course, Academic 
Communication is unique as it is conducted in interdisciplinary educational settings as written 
below. 

 We designed this course to improve academic and communication skills through 
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interdisciplinary collaboration between enrolled students from diverse backgrounds majoring 
in different disciplines. Although in the university-wide mandatory English courses at Rikkyo 
all first-year students are allocated to classes according to the colleges they belong to (i.e., 
their majors or disciplines), Academic Communication is one of the elective courses, in which 
undergraduate students from thirteen different degree programmes as well as international 
visiting students for selected courses can optionally enrol. In Academic Communication, 
students learn content in the form of factual, conceptual and procedural knowledge, understood 
as knowledge dimensions in the Bloom’s Revised Taxonomy (Anderson & Krathwohl, 2001). 
Where factual and conceptual knowledge are largely domain specific, procedural knowledge 
is based on knowing how to perform a specific skill or task. So, students learn the knowledge 
of how to perform a presentation or discussion. Students then learn the skill of presentation 
or discussion through practice with feedback. In Academic Communication, students draw 
from their respective specific fields of study, their factual and conceptual knowledge of their 
subjects, to communicate and contribute to class projects. They learn procedural knowledge 
on how to complete their class projects such as poster presentations, academic discussions, 
oral presentations and essay writing. For example, students learn the structure of a poster, 
how to sequence discussion and how to make the poster. As a result, students learn procedural 
knowledge (content) while drawing factual and conceptual knowledge (content) from their own 
fields of studies.

This course is open to students with English level at least the CEFR B1 level proficiency. 
As students estimate their own English proficiency before taking this course, we expect students 
to be from a broad range of levels. This is because some students tend to be close to the 
minimum B1 suggested level, while others may be from a higher level (i.e., B2 or C1). The 
course targets those in the second to the fourth years and the first to the fourth years, in the 
spring and fall semesters, respectively. The maximum possible number of enrolments is twenty-
five students. 

Regardless of anticipating having potential students with specialised knowledge from 
different majors and therefore less shared knowledge, we set the main objective of Academic 
Communication as to enable students to communicate effectively in academic settings such as 
congresses, conferences, and symposium-style discussions and debates. Therefore, the enrolled 
students are expected to acquire communication skills necessary for both semi-formal and 
formal academic presentations, discussions, and writing including evidence-based, appropriate 
academic communication style, citations, and referencing. 

In order to provide opportunities for the students to conduct interdisciplinary 
collaborative work, groups containing three or four members with different academic majors 
are formed, and each of them are asked to address current global and/or local issues and suggest 
solutions through two types of presentations (i.e., an interactive poster presentation and a 
one-way oral presentation followed by a Q&A session). Suggested topics of issues are given 
by the instructor, referring to the university’s undergraduate majors, such as “business and 
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management,” “environment and tourism,” “community and social,” “health and well-being,” 
“political and legal,” “science and technology,” “religion and philosophy,” and “communication 
and culture.” In addition, as a final individual product, students are required to complete a short 
academic paper based on the topic of the group oral presentation in approximately 2,000 words.

Classroom activities implemented in the course are summarised below: 
(i)  Discussing and explaining content knowledge relevant to understanding and

solving current global/local issues
(ii)  Analysing global/local issues and synthesising ideas through discussions to

present their solutions
(iii)  Presenting their views from multiple perspectives and critiquing others in an

academic environment both orally and in writing
Table 1 presents the basic outline of the course schedule in the university’s open syllabi. 

As aforementioned, three major projects assigned in this course are a group poster presentation, 
a group oral presentation, and an individual final research paper based on the research conducted 
for the oral presentation. 

Table 1 
The Outline of Course Schedule 

Lesson Contents

1
•  Orientation of the course
•  Introduction to current global issues
•  Getting ready for the group poster presentation: Finding a global issue/problem

2 •  Getting ready for the group poster presentation: Researching

3 •  Getting ready for the group poster presentation: Preparing for the presentation

4 •  Group poster presentation: Presentation, Question handling, and Feedback

5 •  Getting ready for the group oral presentation: Finding a global issue/problem
•  Academic language: How to conduct academic research

6 •  Getting ready for the group oral presentation: Researching
•  Academic language: Finding and interpreting the evidence-based resources

7 •  Getting ready for the group oral presentation: Researching and summarizing
•  Academic language: Differences between casual and academic presentations

8
•  Getting ready for the group oral presentation: Preparing for the presentation
•  Academic language: Academically appropriate and persuasive use of vocabulary and

signposting

9 •  Group oral presentation: Presentation, Question handling, and Feedback

10 •  Group oral presentation: Presentation, Question handling, and Feedback

11
•  Academic writing for the individual research paper: Basics for academic writing,

Differences in language styles between academic speaking and writing
•  Making follow-up research
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12
•  Academic writing for the individual research paper: Structure and moves in academic

writing
•  Writing the first draft of the formal academic paper

13 •  Academic writing for the individual research paper: Peer-review on the first draft

14 •  Academic writing for the individual research paper: Completing a final draft

Group Poster Presentation

By utilizing their acquired language skills, the students were instructed to conduct 
research and integrate their solutions to tackle their chosen issue in consultation with the 
instructor into a poster, while the purpose and format of the poster presentation in academic 
settings were explicitly taught. Figures 1 and 2 show the posters created by two groups of 
students who agreed to share their work in this paper through their consent forms. The students’ 
ID numbers and names were deleted or covered with black masking. The original size of the 
poster was A1. In Lesson 4, a poster presentation week, all five groups were split into two 
presentation sessions, each of which lasted about 40–50 minutes. Each group spent about 15 
minutes explaining the overview of the research in one round. Some of the audience did not 
manage to listen to all the poster presentations within a given time. So, the first 30 minutes 
of Lesson 5 after two sessions in Lesson 4, every student freely visited the posters, provided 
feedback to all groups, and self-evaluated and made reflections on their presentations using 
Google Forms. Individual students evaluated and reflected on aspects such as the poster’s 
visuals, content, presentation performance, preparation, contributions to teamwork, and so forth. 
The instructor’s and students’ evaluations, along with written feedback, were provided to the 
presenters.
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Figure 1 
Poster Sample 1: ‘Overtourism Measures Around the World’ 
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Figure 2 
Poster Sample 2: ‘Gender Equality: Social Progress’ 
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Towards Interdisciplinary Collaboration: Bridging a Poster Presentation to 
an Oral Presentation Planning and Reflections

After the group poster presentation, students were allocated into new groups for the next 
project, a group oral presentation. Four lessons (from Lesson 5 to Lesson 8) were dedicated to 
teaching the basics of academic presentations. These lessons covered topics such as the structure 
of academic research, represented by the standard flow of “IMRaD (Introduction, Method, 
Result, and Discussion)” (ALESS Program, The University of Tokyo, Komaba, 2012; Nakatani, 
2016). Students also learned how to find and interpret evidence-based resources, distinguish 
between casual and academic presentations, and use academically appropriate and persuasive 
use of vocabulary and signposting. The content was based on online academic research guides 
for presentations and written assignments provided by various higher education institutions 
overseas. These include universities in the UK (e.g., the University of Manchester, Canterbury 
Christ Church University, and the University of Reading), Ireland (e.g., Dundalk Institute of 
Technology), the USA (e.g., the University of Wisconsin-La Crosse), and Asia (e.g., the Hong 
Kong Polytechnic University).

As shown in the Appendix, between Lesson 5 and Lesson 6, students were assigned 
a worksheet as homework to reflect on their group poster presentations in relation to their 
own academic fields (i.e., Writing Assignment 1). This activity aimed to prepare them for 
the upcoming oral presentation project with new group members, enabling them to identify 
similarities and differences in their research interests and academic backgrounds. Students 
were not only asked to clarify their own department and college in English but also to search 
potential academic conferences in their discipline online (see Questions 1 and 2). Additionally, 
they were asked to describe their specialised field and research interests, as well as to identify 
potential issues in their discipline (see Questions 3, 4 and 5 as written below). Finally, they 
were given Question 6 to reflect on whether their academic knowledge of their own discipline 
was useful for their group poster presentation. Table 2 presents responses from two students 
from the groups whose posters are shown in Figures 1 and 2. Some of the information that 
could be identifiable is anonymised with pseudonyms. Apart from that, the responses are shown 
verbatim. 

Question 3
Please describe your major (discipline) in more than 100 words. Please include the 
following information. You can add other more information. 
i) Your college and department
ii) Course subjects you are required/eligible to take and/or you have taken so far

Question 4
Please describe your research interest in more than 100 words. Please include the 
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following information. You can add other more information.
i)  Seminars (ゼミ) you belong to/you are willing to join in your own college/

department
ii) (Potential) topic/s for your graduation thesis or project

Question 5
Please write down any potential topics/issues/problems you can identify in your 
area/discipline in more than 50 words. Please clarify reasons or include background 
information. 

Question 6 (Reflection on Group Poster Presentation) 
Do you think your academic knowledge of your own major was useful for your group 
poster presentation? Yes/No? In what way? Please write down in more than 50 words.

Table 2 
Responses in Writing Assignment 1

Question Student 1 (A Group of Poster Sample 1) Student 2 (A Group of Poster Sample 2)

3

My department is Sociology. Sociology 
is the study of the ‘norm’ of society. 
Therefore, the study of sociology covers 
all social phenomena and problems. Within 
sociology, I am particularly interested 
in environmental sociology, economic 
sociology, and sustainability. I have taken 
classes in various sociology departments. 
For example, I have taken courses in 
Sociological Principles, Social Research 
Methods, Sociology of Culture, Life and 
Culture, and Environment and Culture. 
The coverage of the sociology department 
is comprehensive, and students are free to 
take classes according to their interests. 
I think the most interesting aspect of 
sociology is that the more you learn, the 
more you can see various phenomena 
around you as an academic discipline.

I major in international business law at 
law. There are variety of law subjects so 
that we can freely choose the subjects 
that we are interested in. However, we are 
highly recommended to take course about 
constitutional law, civil law, criminal 
law because these are fundamental parts. 
Especially, constitutional law covers all 
the other rules. In my department, there 
are lots of classes focusing on international 
and commercial aspect. Compared to other 
college, we are required to gain the useful 
knowledge in globalization, that is why 
we need to learn rules in other countries 
and comparison between Japan and other 
countries play an important role.
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Question Student 1 (A Group of Poster Sample 1) Student 2 (A Group of Poster Sample 2)

4

I am currently participating in a seminar 
focused on ecological sociology and 
economic sociology, under the guidance 
of Dr. X. We study the local community 
and environmental sustainability. Last 
summer, our seminar was in YY city, 
ZZ prefecture. Then, we researched the 
people who moved and live in the area. 
We interviewed some people including 
farmers, a teacher and an office worker and 
we are going to write treatises based on 
the content of that interview. Our primary 
objective is to elucidate the connections 
between social capital and the influx of 
new residents. The Region has some 
relationships between them. In particular, 
the Japanese local area has relationships, 
rules and traditions. They are barriers to 
new residents. However, some newcomers 
overcome those barriers and transform 
community relations. Movers who enter 
into that relationship will make some good 
effects on the area and expansion of area-
capability. By examining the impact of in-
migrants on these communities, we aim to 
contribute to ongoing discussions about 
revitalizing shrinking rural areas in Japan. 
There are just studies as of the third grade. 
In my graduation thesis, I’m going to plan 
more advanced studies on what relationship 
between social capital and economics.

I belong to the seminar of environmental 
politics. It might sound weird that what is 
the relation between law and environment, 
but this is quite interesting in terms of 
learning environmental issue from political 
point of view. In this seminar, we usually 
discuss handles toward environmental 
issues by Japanese politics critically. In 
fact, Japanese consciousness to the issue 
is quite lower than any other developed 
countries. One of the reasons is there is no 
custom in Japan to give a demo to politics 
and we are unlikely to be in crisis of 
environmental problems. We aren’t eligible 
to write graduation thesis.

5

The key topics are social capital and 
area-capability. Now, everyone calls our 
society an individualized society. In a 
society where individuals are respected, 
the bonds between people become weaker. 
So, it’s important for relationship between 
people. According to way of thinking social 
capital, let relationship be capital. By doing 
so, we can add new value to relationships 
between people. Area-capability is the 
potential ability of region. I’m thinking 
that the society where local communities 
are shrinking should need to expand area-
capability.

I want to search for LGBTQ. It was said 
on poster presentation, Japan is rankled law 
on gender equality and same sex marriage 
is not allowed in Japan. In contrast, the us 
[sic] have the rule to make it possible to 
get married between the people who are 
same sex. This problem get to drew a lot 
of attentions around world that’s is why we 
also need to take it into consideration.
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Question Student 1 (A Group of Poster Sample 1) Student 2 (A Group of Poster Sample 2)

6

Yes. Our group presentation deals with 
sustainable tourism. In my Class so far, 
I learned sustainability and Sociological 
thinking. In this group presentation, we 
make the foundation for the presentation by 
providing sociological ideas to the group. 
Also, I shared with group members the 
academic method of research. I believe that 
these knowledges will be useful for them.

I would say yes. Law is fundamental 
and essential part of this society. law 
perspective would be helpful to give more 
detail about social issues. In many cases, 
government and politics might be the 
beginning to cause problem. In addition, 
the first action to fix the situation is also 
up to government. Like this, I want 
to contribute to our group in terms of 
solutions.

Summary and Implications for Future Course Planning

In summary, Academic Communication is a skills-based course designed for students 
interested in communicating in academic settings. The goal of the course is to enable students 
to communicate effectively in academic settings such as congresses, conferences, symposium-
style discussions and university seminars. Students will also develop the skills to discuss and 
explain content knowledge relevant to understanding and addressing current global issues. 
Through activities like presentations and discussions in this course, students use their factual 
and conceptual knowledge to contribute to class projects and learn procedural knowledge and 
thinking skills as described in the Bloom’s Revised Taxonomy (Anderson & Krathwohl, 2001). 
Students also learn language skills at the same time through instruction and feedback on their 
presentation and discussions. As such, through this teaching and learning process, content and 
language are interwoven and learned as a result (Coyle, 2007).

During the AY 2024, three classes of this course were taught by the first and second 
authors. One challenge encountered by enrolled students and evident to the instructors was the 
students’ limited experience in conducting research in academic fields. This made it difficult for 
them to identify gaps in previous studies and propose unique solutions to address those gaps in 
the literature. The expected academic standards for basic research skills were not always met, 
even by students with high English proficiency, including those near-native in English fluency. 
Additionally, finding elements of common interest and focus among students from diverse 
academic backgrounds was sometimes challenging within allocated groups. Potentially, the 
additional work of finding common ground could be an area of reflection for students as they 
learn to negotiate and work together collaboratively. Instructors’ efforts to supplement students’ 
group work and monitor progress in interdisciplinary settings are essential to support ongoing 
learning and ensure successful completion of group activities. For future course development, 
it is recommended to provide sufficient scaffolding activities to enhance students’ academic 
collaboration. 



12

多言語教育実践ジャーナル　第5巻 （JOURNAL OF MULTILINGUAL PEDAGOGY AND PRACTICE, VOL. 5）

References

ALESS Program, The University of Tokyo, Komaba. (2012). Active English for Science. 
University of Tokyo Press. 

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A Taxonomy for Learning, Teaching, and 
Assessing: A Revision of Bloom’s Taxonomy of Educational Objectives. Longman.

Anthony, L. (2018). Introducing English for Specific Purposes. Routledge. 
Coyle, D. (2007). Content and language integrated learning: Towards a connected research 

agenda for CLIL pedagogies. The International Journal of Bilingual Education and 
Bilingualism, 10(5), 543–562.

Mok, J. (2021). Ontological and pedagogical re-consideration of CLIL: Thoughts on concept, 
course design, and assessment. Journal of Foreign Language Education and Research, 
2, 52–67.

Nakatani, Y. (2016). Daigakusei No Tameno Academic Eibun Writing [Academic English 
Writing for University Students]. Taishukan. 

Peragine, M., & Mattson, C. (2023). Incorporating the elements of fiction into a CLIL-based 
extensive reading course. Journal of Foreign Language Education and Research, 4, 
88–99.

Rikkyo University. (n.d.). Riberaru aatsu no atarashii katachi [A new form of Liberal Arts]. 
https://spirit.rikkyo.ac.jp/zenkari/outline/SitePages/meaning.aspx 

Ueno, I. (2024). Bridging to English-medium instruction through CLIL: Student feedback based 
on university pilot courses. Journal of Foreign Language Education and Research, 5, 
1–20.

Yamamoto, Y., & Nitta, R. (2021). Action-oriented approach to curriculum development 
in CLIL courses: A theoretical and methodological framework. Journal of Foreign 
Language Education and Research, 2, 122–135. 

https://spirit.rikkyo.ac.jp/zenkari/outline/SitePages/meaning.aspx


Academic Communication in Interdisciplinary Educational Settings: Teaching Academic Skills in a CLIL Approach

13

Appendix 
 

Worksheet for Interdisciplinary Collaboration 
 

Writing Assignment 1 (2024/10/18) 
Towards more academic research 

Question 1  
Please write down the name of your department and college in English.  
Department:  
College:  
 
Question 2: Searching conferences in your academic area (major/discipline) 

(1) Google “conference” and your major (e.g., “education”, “literature”, “business”, 
“finance”, “intercultural communication”, “history”, social science”, etc.) 

 
(2) Please choose one conference. Write down the name of the conference and copy the 

URL below.  
 
Name of the conference: 
URL:  

 
(3) Check if you can find the following information or section.  

 Yes/No 
Call for papers   
Abstract/paper submission  
Types of presentations (e.g., oral, poster, symposium, 
workshop, etc.)  

 

Registration  
Plenary speakers   
Organizing committee   
Proceedings   
Venue  

 
(4) Please write down if you have found any other information than above. 

 
Question 3 Please describe your major (discipline) in more than 100 words. Please include 
the following information. You can add other more information.  

i) Your college and department  
ii) Course subjects you are required/eligible to take and/or you have taken so far  

Question 4  Please describe your research interest in more than 100 words. Please include 
the following information. You can add other more information. 

i) Seminars ( ゼ ミ ) you belong to/you are willing to join in your own 
college/department  

ii) (Potential) topic/s for your graduation thesis or project  

Question 5 Please write down any potential topics/issues/problems you can identify in your 
area/discipline in more than 50 words. Please clarify reasons or include background 
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information.  
 
Question 6 (Reflection on Group Poster Presentation) Do you think your academic 
knowledge of your own major was useful for your group poster presentation? Yes/No? In 
what way? Please write down in more than 50 words.  
 

 


